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St Peter’s Church of England Primary School 
Reading Strategy

Inspire.  Enrich.  Achieve.

Reading intention
At St Peter’s, we believe that reading is a gateway to learning and is integral to a child’s understanding and appreciation of the world around them. We know that finding pleasure in reading is beneficial not only for not only reading outcomes but for wider learning enjoyment and mental wellbeing. We aim to create successful, fluent readers who leave school with a love of reading that will stay with them for the rest of their lives. 
Reading is at the very heart of our curriculum. We are committed to promoting a love for reading and not only giving children opportunities to read in English lessons but throughout the wider curriculum too. Every term, each class will use key texts that are linked to their topic, to engage and inspire pupils. This text is then used across a variety of lessons, subjects and disciplines. In reading lessons, we cultivate behaviours that will encourage pupils to become fluent, discerning readers who are able to use self-regulation strategies and discuss what they are reading with confidence. The curriculum is delivered through synthetic phonics and once this is mastered, whole class reading. During whole class sessions, children are explicitly taught vocabulary recognition/understanding, inference, retrieval, summarising, prediction and retrieval activities to build upon prior knowledge. Teaching is adapted and scaffolded so that pupils build on their skills in each strand over time. We want pupils to be able to check and deepen their understanding of what they have read to further their enjoyment of texts. 
We understand the significance of parents and carers in supporting their children to develop both word reading and comprehension skills. We work hard to build a home-school partnership which enables parents and carers to have the confidence to support their children with reading at home. 
phonics 
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Phonics is taught through EYFS and Year 1 using the Read Write Inc. scheme, which ensures systematic coverage and progression. Children start phonics when they join in EYFS. In both Early Years and Key Stage 1 children are taught in smaller groups daily, led either by the class teacher or by trained learning support staff. The children are assessed to ensure that they are in the appropriate group for supporting and extending their individual needs based on pupil knowledge and next steps. Year 1 children take part in statutory Phonics Screening during the summer term and parents are informed of their child’s achievement at the end of the school year. Some children may continue with Read Write Inc Phonics beyond Year 1 if appropriate. 

phonics assessment
Children are assessed half termly by the Phonics Leader to ensure that they are on track. This is in addition to a Phonics check with each child in Year 1 and any Year 2 pupils who have not passed. This data is then reported to Embrace Academy Trust. These assessments are used to plan any necessary interventions in order for children to catch up. All children in Year 1 (and any Year 2 pupils who have not passed) will participate in the Statutory Phonics Screening Check at the end of Year 1. 

interventions
Phonics Interventions are used to ensure that children are not left behind. These take different forms: 
1 - 1 ‘Keep Up’ - This happens each day if any child has fallen behind with a sound taught that day. This is either carried out by the class teacher or a trained LSA. 
Small group ‘Catch Up’ - Targeted Read Write Inc. tutoring happens three times each week and is aimed at children who have wider gaps in their phonics knowledge. 
Whole Class Daily Revisits - Based on the premise of ‘every second counts’, class teachers will use different parts of the day (when lining up, before break, etc) to revisit previous sounds.  
Targeted Individual Reading - This happens a minimum of three times each week and is aimed at children who are below the expected standard in Reading and Phonics. 

Phonics Home-School Partnership 
Children in EYFS’ and Year 1 (and children still working on phonics in Year 2), are given two books each week to take home to share with their families. These will be one text that is matched to the sound that they are learning that week in their phonics lessons as well as a text that is above their reading ability, which adults at home can read to them. 
We recognise the importance of parent support in the teaching of phonics but also recognise that many parents will not have the knowledge and confidence to deliver phonics independently. Therefore, we try and remedy this by inviting parents into school to see how phonics is taught and by sending phonics videos home, matched to the sound the child is learning that week. 

	PHONICS – AT A GLANCE

	All Children at St Peters in EYFS/ Year 1/Year 2 
	Some Children at St Peters in EYFS/Year 1/Year 2

	1 – 1 ‘Keep Up’ when necessary 
	RWI ‘Catch Up’ Tutoring x 3 a week

	Weekly one-to-one reading
	Increased opportunities for one-to-one reading 

	2 reading books sent home each week – 1 phonics book and one sharing book. 
	Government-funded Reading Tutoring before school for targeted children

	Phonics Videos Weekly on Class DoJo
	Targeted phonics homework/videos on Class DoJo



whole class reading 
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From Year 2 through to Year 6, pupils have daily 30-minute reading lessons as a whole class.

These lessons: 
· Are built around the teacher and children reading high-quality and challenging texts, which are dissected through high-level questioning and discussion. 
· Include a range of activities that enable pupils to develop skills associated with being effective readers (VIPERS). 
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Description automatically generated]The benefits of this approach are that pupils are regularly immersed in high-quality children's literature across different genres. Moreover, pupils will improve speaking and listening skills with a focus on being orally literate. Alongside this, pupils develop comprehension skills using VIPERS where progression is planned through each year group. Because of the style of the approach, more time is given to modelling skills rather than solely assessing ability, in order to improve pupil engagement in reading lessons. 

how does it work?
A range of high-quality, challenging children's literature, poetry and non-fiction texts have been selected for each year group, with links to Wider Curriculum topics (e.g. the Stone Age in Year 3 and World War 2 in Year 6). Texts that include diversity and protected characteristics are also included.  We embrace the ‘mastery’ approach with the lesson objective and VIPERS focus for the session being the same for all pupils. Activities are scaffolded to ensure that all pupils are able to experience success. The teacher reads the text to the class, modelling fluency, intonation and comprehension and pupils follow the text with their own copy. The teacher plans and uses skilful questioning and discussion to help pupils get to grips with new vocabulary and develop their understanding of the text. Pupils work on activities that help them to develop their comprehension of the text. Depending on the activity, pupils may work in mixed-ability groups, pairs or by themselves. Activities do not always need a written outcome, for example drama may be used to help children explore a character through role play, debates or freeze frames.

interventions

At St Peters, interventions may be one-to-one or delivered as a group. Some interventions are ad-hoc depending on what has been observed during a lesson and may only last for a single intervention session. Others may be longer term with a particular focus. Interventions are targeted at particular children and these may change over time depending on a number of factors. 

read write inc tutoring
If children do not pass the phonics screening at the end of Year 2, they will receive phonics intervention three times per week,  either individually or part of a small group, if there is more than one child at particular level. This intervention is delivered by a LSA or HLTA who has been trained in RWI. The sessions are delivered using the RWI structure and focuses on revising sounds that children are not secure in. After each session, each child will take home a phonic text linked to the current grapheme and one other phonic book of a sound already known.  

1 - 1 reading 
Children who are assessed as requiring additional input, will be listened to read at least three times a week by either the Class Teacher, an LSA/HLTA or a mixture of both. The children will read their school book, which will either be linked to their current phonics sound or a coloured-stickered book which has been set in accordance with 2Eskimo reading assessments. As part of this intervention, children will be questioned and given chances to discuss the book they are reading. The adult completing this intervention will sign child’s home-school reading diary.  

reading tutoring 
As part of the Government’s response to the Covid pandemic, schools are able to access additional funding for tutoring in order to aid catch up for some children. At St Peters, our HLTAs have been trained to deliver this tutoring. This is completed before school once a week. 
                                                                                      
precision teaching – common exception words
This intervention is delivered by a LSA or HLTA and focuses on teaching children the common exception words for their year group. It is designed to be roughly five minutes in length and is completed daily, usually on an individual basis.  

Reading Home-School Partnership 

Ensuring that children have access to high-quality texts at their level is vital for their reading to improve. 
Children in Year 2 who have passed their Phonics Screening will have a reading book that links to their current reading level (based on 2Eskimo assessment). If this level is not yet ‘Lime’ on the book band colour scale, they will also be allowed to choose a book from the school library to take home to share with parents who can read it to the child. 
Children Key Stage 2 who have passed their Phonics Screening will have a reading book that links to their current reading level. If this level is not yet ‘Lime’ on the book band colour scale, they will also be allowed to choose a book from the school library to take home to share with parents who can read it to the child.
During Year 2 most children will be allocated a colour band that is within the library and can choose any book from this band to take home. They can then read this book to their parents. The colour bands that the children are on is based on their Eskimo assessment completed with a HLTA. Eskimo assessments are completed once a term and at this point, children may be moved to a different colour band.
	WHOLE CLASS READING – AT A GLANCE

	All Children at St Peters in Year 2-6 
	Some Children at St Peters in Years 2-6

	Introduced weekly to high-quality texts.
	Adaptive teaching to ensure success. 

	Experience of a range of texts inc. poetry, fiction, and non-fiction. 
	Scaffolded activities to ensure lesson engagement.

	Hear expert reading from class teacher daily.
	Class Teacher or LSA support to ensure understanding and engagement. 

	Complete a range of activities around the concept of VIPERS with progression planned in for each year group. 
	Assessments completed in smaller groups. 

	Termly assessments conducted and Question Level Analysis completed by class teacher. 
	Opportunities for additional one-to-one or group reading with an adult. 



parentAL support in reading

Research shows the importance of early reading in child development and the link between reading and academic success. We recognise that a strong relationship with our families is invaluable in supporting children’s reading progress.
parent’s phonics and reading mornings
During Autumn and Spring term, parents/carers are invited to attend and observe a session of either phonics or whole class reading. This has a number of benefits, including: 

· Showcasing our Reading and Phonics practice to parents, essentially showing them ‘behind the curtain’. 
· Improving parental engagement in reading and improve parents’ familiarity, confidence and enjoyment of the school environment. 
· Encouraging parents/carers and their children to talk about reading with the parents having knowledge of what reading in school looks like. Parents/carers will also see Quality First Teaching and questioning skills that they can then use at home to support reading. 

parent’s evening 
Parents/carers are invited into school for a discussion with their child’s class teacher twice a year. Reading will lead this discussion. Pupil progress in school will be discussed and parents/carers will be asked about engagement with reading at home. If appropriate, teachers will discuss the amount of reading that is being completed at home and offer support about how school can help should this be below what is needed. 
Parents/carers will also be informed about their child’s current level of attainment and the amount of progress made since the start of the academic year. A target will be set for reading along with some steps to be completed at home to ensure that the child is successful with this target for children in Years 1 to 6. 
weekly reading at home
We ask our children to read a minimum of 3 times a week at home to an adult and have their reading diary signed with the book they read, the pages and a parent/carer comment if appropriate. However, we actively push for as much reading to be done at home as possible and stress that 3 reads is only the minimum! Children are rewarded for weekly reading via Class DoJo in the form of DoJo points: 
3 x Signatures = 1 DoJo Point
5 x Signatures = 2 DoJo Points
7 x Signatures = 3 DoJo Points
Weekly reading is recorded and monitored half-termly by the Class Teacher. Parents of any child not engaging with reading at home according to the lack of signatures in their diaries receive a check-in from the Class Teacher in a supportive manner. They are asked if there is anything school can do to help them be successful. These children are then monitored over the next half term by the Class Teacher, and, if appropriate, targeted for interventions. If this lack of reading persists, Class Teachers will then refer it to the English Lead. 


MONTHtly newsletter
Our school newsletter is sent out on the last Monday of every month and always has a ‘Mrs Howard’s Books of the Week’ feature which guides parents towards high quality texts for each Key Stage (EYFS, KS1, LKS2, UKS2). This allows parents, if they choose, to supplement the books the children have access to at school, with additional books at home. 

assessment 
phonics assessments
Please see Phonics sub-section. 

headstart assessments
Year 3, 4 and 5 complete Reading assessments using the HeadStart testing materials once a term. These tests are conducted in a supportive style so that children can achieve the best they are able to. Support might include smaller groups, small breaks throughout and adult scribing where appropriate. Once these are completed, Class Teachers then complete Question-Level-Analysis for each child to identify individual gaps in knowledge as well as more broader class trends. This then informs whole class teaching for the subsequent term as well as individual interventions for children. 


sats assessments
All children in 6 will complete the Statutory Assessments in Summer term in accordance with the Department of Education. This then gives the school data to track progress and overall attainment. To familiarise children with this process and to give Year 6 class teachers an accurate picture of current attainment, children will complete past SATs papers throughout the year. AS with the HeadStart test, once these tests are completed, class teachers then complete Question-Level Analysis for each child to identify individual gaps in knowledge as well as more broader class trends. This then informs whole class teaching for the subsequent term as well as individual interventions for children. 


2eskimo reading assessments
These assessments are designed to ensure that all children who have passed their Phonics Screening Check are reading the correct level of reading book based on their reading fluency and word recognition. They are carried out 2/3 times per year by a Higher-Level Teaching Assistant with most children and more regularly with targeted children (once per term as a minimum). Based on the results of these assessments, children are then given a certain colour book band and can choose a text within this range. 
	ASSESSMENT – AT A GLANCE

	All Children at St Peters in EYFS/Year 1

	Will be tested regularly to ensure that phonics groupings are accurate with Phonics Leads. 

	Will have a Phonics Screening Check once a term with the Phonics Lead.

	All Children at St Peters in Year 2 & 6 
	Some Children at St Peters in Years 2 & 6

	Complete past Reading SATs tests each term.
	Complete assessments in smaller groups.

	Have a QLA completed to check for gaps. 
	Have a scribe when completing assessments. 

	Have 2Eskimo completed termly to ensure book band is accurate. 
	Have 2Eskimo completed half-termly to ensure book band is accurate. 

	All Children at St Peters in Year 3, 4, 5. 
	All Children at St Peters in Year 3, 4, 5.

	Complete HeadStart tests each term.
	Complete assessments in smaller groups.

	Have a QLA completed to check for gaps. 
	Have a scribe when completing assessments. 

	Have 2Eskimo completed termly to ensure book band is accurate. 
	


















reading across the curriculum

class texts themed around half-termly topics
The driver for English at St Peter’s is the class texts. These have been carefully chosen by the English Lead in collaboration with the Class Teachers so that they are suitably challenging and engaging for the children. There is a mixture of classic texts as well as more modern authors. The genres include a mix of poetry, non-fiction and fiction texts.

financial maths and reading
As part of our status as a Centre for Excellence in Financial Education, we now have a designated part of the library that has various fiction and non-fiction books that have maths as a key theme. Children can borrow these from the library like any other book. 

black history month
Since 2021, Black History has become part of our school curriculum. Each October, we have a Black History Day and use significant black authors, poets and writers as our theme in class. This allows children to experience these authors and broadens their own knowledge, understanding and interest in authors from cultures away from their own. 

school library
We are very fortunate to have a designated space for our school library, which has hundreds of books in it at various levels. Our Parents’ Association – WASPs – have fundraised over the last two years and the money they have raised will be used to refurbish our library. We have some exciting plans to create a cosy, comfortable space, where children can enjoy books together. We aim to restock and continually update the library each year through purchases made by the school and through kind donations from parents and publishersWe have a school librarian who is available four lunchtimes a week so that KS2 children can change their books. KS1 children have access to the library with class staff. 

Reading displays
Reading displays feature in each classroom from Years 1 to 6. Many classrooms display suitable, but challenging texts for that Key Stage in the hope that children will be inspired to read the books. Some of them are available in our school library and children are also encouraged to access the local library. These books are shared with parents as well to give them a wider knowledge of quality texts. 

reading for pleasure
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Every class has a dedicated Book Corner which includes somewhere comfortable to sit, engaging displays with recommended reads and information about the current class text.
world book day 
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Description automatically generated]Each year, we ensure that we celebrate our love of reading on World Book Day. Teachers plan different reading themed activities; teachers share their favourite stories with the children and the children can dress up as their favourite book characters if they choose. It is our belief that reading should be celebrated every day, but it is nice to have one day dedicated to the joy of reading as well. 

scholastic book fair
Each year, we host a book fair where children have the opportunity to buy from a selection of books from the publisher Scholastic. The added benefit of this is that the school also receives a proportion of the money spent which we use towards buying books for our school library. 


theatre performances 
All children experience two theatre performances each year in school. We collaborate with a local company who perform a pantomime before Christmas to the children based on a classic pantomime story, such as Cinderella, Beauty and the Beast, etc. Then, in Spring term, the same company return and perform a play based on a classical text. In previous years, we have had amazing performances of Treasure Island by Robert Louis Stevenson and The Hobbit by JR Tolkien. This allows our children to all access high-quality classical texts at their level and inspire them to read the texts themselves in the future. 

Sharing Assemblies 
Every Friday, Reading features prominently in our Sharing Assembly, where each Class Teacher chooses a ‘Reader of the Week’ from their class. This child will then receive a certificate in the assembly and their parents will be invited to attend. This certificate can be awarded for many different reasons, including the effort and attainment within Whole Class Reading, or for their reading completed at home and recorded in their reading diary.  

Extra-Curricular Reading clubs 
Over the course of the year, different reading clubs run across the school. These range from a club where older children listen to younger children read and read to them in turn to a club at lunch in the library where children can choose to sit quietly with their favourite book.  

READING AMBASSADORS
Reading Ambassadors are chosen in Year 6, who champion reading in school. They contribute to assemblies, recommend books and listen to younger children read. 





















Content of Lessons

Our reading provision at St Peter’s is based around research. Evidence shows that teaching phonics is the best way to teach children to read and the EEF considers phonics to be one of the most secure and best-evidenced areas1 of pedagogy, recommending all schools use a systematic approach to teaching phonics. There is convincing evidence of the value of systematic synthetic phonics (SSP), including the seven-year study by Johnston and Watson undertaken in Clackmannanshire, published in 2005, which has been especially influential in England.2, with the aim of balancing different aspects of reading instruction to support children on their journey to becoming skilful readers. All staff understand that different aspects of reading are being developed at the same time, with certain aspects e.g. phonics for early readers, requiring greater emphasis at key points. 
Phonics Instruction
	Our focussed phonic instruction in Key Stage One is based upon the explicit teaching of sound-spelling correspondences and phonemic awareness. Staff are trained in [image: A screenshot of a computer

Description automatically generated]the principles underpinning the teaching of word reading (decoding) and spelling (encoding), including understanding how the alphabetic code of English represents the sounds (phonemes) of the language with single letters and groups of letters (graphemes).
In line with recommendations from the DfE Document ‘The Reading Framework’ (2022), we uses the widely used, highly successful validated Systematic Sythentic Phonics programme ‘Read, Write, Inc’. Children learn the 44 common sounds in the English language and how to sound-blend words for reading (decoding). When children enter EYFS they take part in high-quality phonics sessions every day. These are fun sessions involving speaking, listening and reading, where the emphasis is on children’s active participation. They learn to use their phonic knowledge for reading and writing in their independent play. As children enter Key Stage 1 (Year 1) they continue to take part in daily sessions on phonics. 
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Description automatically generated]They continue learning new sounds (Set 2 and Set 3). They also learn that most sounds can be spelled in more than one way. For example, the f sound can be written as f or ff or ph. This develops their knowledge of spelling choices. They will continue with this phonics and spelling work into Year 2 and beyond.


1 Rose J (2006). ‘Independent review of the teaching of early reading: Final Report’ Department for Education and Skills 
2 Johnston R. and Watson J (2005). ‘The effects of synthetic phonics teaching on reading and spelling attainment: a seven-year longitudinal study’ Edinburgh: Scottish Executive Central Research Unit. Also see https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learningtoolkit/phonics/technical-appendix/




Whole Class Reading
These elements of reading are planned into each teaching sequence, each week. 
Fluency Practice
[image: Shared reading | Abbotswell P1]Fluency through repeated reading of a short text or extract (a long enough for children not to be able to memorise it). Texts are chosen at a level just beyond reading fluency for most children3 and the teacher reads the text aloud, modelling fluency. Unfamiliar vocabulary and concepts are discussed during this model read, along with reading goals that are especially relevant to the class or text type. Children practise reading the text aloud to their partner and the teacher moves around the room to hear different reading pairs and pausing the class to model a particular word or sentence when required. Accountability can be ensured by the teacher pausing and asking the class to say the next word in unison

[image: Indian Teacher With Reading Glasses In Front Of Blackboard Stock  Illustration - Download Image Now - iStock]Comprehension Strategy instruction 
Focused teaching, modelling and practicing (I Do, We Do, You Do) of specific comprehension strategies.4 See Vipers Progression Of Skills for how and when specific comprehension skills relating to Vocabulary, Inference, Prediction, Explaining and Summarising are taught. In each class, each of the Vipers skills is taught over a two-week period.

Close Reading
[image: Reading Child Cartoon Images – Browse 80,751 Stock Photos, Vectors, and  Video | Adobe Stock]This involves the sustained, detailed analysis of a short text or extract over the course of the week, focusing on the development of word knowledge, background knowledge and text knowledge. Repeated reading of a text involving the discussion of particular themes, vocabulary choices, literary devices, plot points etc., enhances children’s understanding and enjoyment of the text. Teacher’s planning to ensure progression of skills, is driven by our Vipers Progression of Skills map.

Extended Reading  
This involves the prolonged engagement with a longer text or extract and thus focuses on the development of fluency, word knowledge background knowledge and text knowledge through exposure to the text. 
[image: Boy Reading With At Desk | Great PowerPoint ClipArt for Presentations -  PresenterMedia.com]- All classes are read to from the class story every day. 
- All children have reading books, assessed at their level for independent reading, in school every day. Opportunities are given to read silently and to an adult.
- Children read silently in short bursts, the length of which are carefully managed by the teachers.

3 Shanahan, T. (2017). How to Teach Fluency So It Takes. Shanahan on Literacy, 17 September. Available at: https://shanahanonliteracy.com/blog/how-to-teach-fluency-so-it-takes (accessed 7 January 2021). 
4 Education Endowment Foundation. (Last updated July 2021) Meta-Analysis of Reading Comprehension Strategies. Available at: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies (Accessed May 2022)
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	Word Reading Skills  
	EYFS (Reception) 
Early Learning Goals 
 
 
	Year 1 
NC Objectives 
	Year 2 
NC Objectives 
	Year 3 
NC Objectives 
	Year 4 
NC Objectives 
	Year 5 
NC Objectives 
	Year 6 
NC Objectives 

	Phonics and decoding 
 
	ELG: Word Reading 
- Say a sound for each letter in the alphabet and at least 10 digraphs;  
- Read words consistent with their phonic knowledge by sound-blending;  
- Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words. 
	To apply phonic knowledge to decode words  
To speedily read all 40+ letters/groups for 40+ phonemes  
To read accurately by blending taught GPC  
To read common suffixes (-s, -es, -ing, -ed, etc.)  
To read multisyllable words containing taught GPCs  
To read contractions and understanding use of apostrophe  
To read aloud phonically-decodable text 
	To secure phonic decoding until reading is fluent. 
To read accurately by blending, including alternative sounds for graphemes. 
To read multisyllable words containing these graphemes  
To read common suffixes. 
To read exception words, noting unusual correspondences.  
To read most words quickly & accurately without overt sounding and blending. 
	To use their phonic knowledge to decode quickly and accurately (may still need support to read longer unknown words). 
To apply their growing knowledge of root words and prefixes, including in-, im-, il-, ir-, dis-, mis-, un-, re-, sub-, inter-, super-, anti- and auto- to begin to read aloud* 
To apply their growing knowledge of root words and suffixes/word endings, including -ation,-ly, -ous, -ture, -sure, -sion,-tion, -ssion and -cian, to begin to read aloud.* 
	To use their phonic knowledge to decode quickly and accurately (may still need support to read longer unknown words). 
To apply their growing knowledge of root words and prefixes, including in-, im-, il-, ir-, dis-, mis-, un-, re-, sub-, inter-, super-, anti- and auto- to begin to read aloud. * 
To apply their growing knowledge of root words and suffixes/word endings, including -ation,-ly, -ous, -ture, -sure, -sion,-tion, -ssion and -cian, to begin to read aloud.* 
	*apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), both to read aloud and to understand the meaning of new words that they meet 
	*apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), both to read aloud and to understand the meaning of new words that they meet 

	Common Exception Words 
	 
	To read Y1 common exception words, noting unusual correspondences between spelling and sound and where these occur in words. 
	To read Y1 and Y2 common exception words*, noting unusual correspondences between spelling and sound and where these occur in the word. 
	To read Y3/4 common exception words 
	To read Y3/4 common exception words 
	To read most Y5/ Y6 exception words, discussing the unusual correspondences between spelling and sound and where these occur in the word. 
	To read most Y5/ Y6 exception words, discussing the unusual correspondences between spelling and sound and where these occur in the word. 


Progression of Skills

	Fluency 
	ELG: Word Reading 
- Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception. 
	To accurately read texts that are consistent with their developing phonic knowledge, that do not require them to use other strategies to work out words. 
To reread texts to build up fluency and confidence in word reading. 
	To read aloud books (closely matched to their improving phonic knowledge), sounding out unfamiliar words accurately, automatically and without undue hesitation. 
To reread these books to build up fluency and confidence in word reading. 
To read words accurately and fluently without overt sounding and blending, e.g. at over 90 words per minute, in age-appropriate texts. 
	At this stage, teaching comprehension skills should be taking precedence over teaching word reading and fluency specifically. Any focus on word reading should support the development of vocabulary. 
	At this stage, teaching comprehension skills should be taking precedence over teaching word reading and fluency specifically. Any focus on word reading should support the development of vocabulary. 
	At this stage, teaching comprehension skills should be taking precedence over teaching word reading and fluency specifically. Any focus on word reading should support the development of vocabulary. 
	At this stage, teaching comprehension skills should be taking precedence over teaching word reading and fluency specifically. Any focus on word reading should support the development of vocabulary. 

	* These are detailed in the word lists within the spelling appendix to the national curriculum (English Appendix 1). Teachers should refer to these to exemplify the words that pupils should be able to read as well as spell. 
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	ELG: Speaking 
- Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary; 
 - Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate;  
- Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher. 
	1. discussing word meanings, linking new meanings to those already known  
2. draw upon knowledge of vocabulary in order to understand the text  
3. join in with predictable phrases 
4. use vocabulary given by the teacher  
5. discuss favourite words and phrases
	1. discussing and clarifying the meanings of words; link new meanings to known vocabulary
2. discussing their favourite words and phrases
3. recognise some recurring language in stories and poems
	1. use dictionaries to check the meaning of words that they have read
2. discuss words that capture the readers interest or imagination
3. identify how language choices help build meaning
4. find the meaning of new words using substitution within a sentence.
	1. using dictionaries to check the meaning of words that they have read
2. use a thesaurus to find synonyms
3. discuss why words have been chosen and the effect these have on the reader
4. explain how words can capture the interest of the reader
5. discuss new and unusual vocabulary and clarify the meaning of these
6. find the meaning of new words using the context of the sentence
	1. explore the meaning of words in context, confidently using a dictionary
2. discuss how author’s choice of language impacts the reader
3. evaluate the authors use of language
4. investigate alternative word choices 
5. begin to look at the use of figurative language
6. use a thesaurus to find synonyms 
7. re-write passages using alternative words 
8. read around the word explore its meaning in the broader context of a section or paragraph
	1. evaluate how the authors’ use of language impacts upon the reader 
2. find examples of figurative language and how this impacts the reader and contributes to meaning or mood. 
3. discuss how presentation and structure contribute to meaning. 
4. explore the meaning of words in context by ‘reading around the word’ and independently explore its meaning in the broader context of a section or paragraph.

	Inference: Content Domain 1d and 2d 
	(Looking at pictures.) What might the characters be feeling? How do you know?
	1. children make basic inferences about characters’ feelings by using what they say as evidence. 
2. infer basic points with direct reference to the pictures and words in the text 
3. discuss the significance of the title and events
4. demonstrate simple inference from the text based on what is said and done
	1. make inferences about characters’ feelings using what they say and do.
2. infer basic points and begin, with support, to pick up on subtler references.
3. answering and asking questions and modifying answers as the story progresses
4. use pictures or words to make inferences
	1. children can infer characters’ feelings, thoughts and motives from their stated actions. 
2. justify inferences by referencing a specific point in the text.
3. ask and answer questions appropriately, including some simple inference questions based on characters’ feelings, thoughts and motives.
4. make inferences about actions or events
	1. ask and answer questions appropriately, including some simple inference questions based on characters’ feelings, thoughts and motives (I know this because questions)
2. infer characters’ feelings, thoughts and motives from their stated actions. 
3. consolidate the skill of justifying them using a specific reference point in the text
4. use more than one piece of evidence to justify their answer
	1. drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence
2. make inferences about actions, feelings, events or states
3. use figurative language to infer meaning 
4. give one or two pieces of evidence to support the point they are making 
5. begin to draw evidence from more than one place across a text.
	1. drawing inferences e.g. inferring characters’ feelings, thoughts and motives from their actions and justifying using evidence. 
2. discuss how characters change and develop through texts by drawing inferences based on indirect clues
3. make inferences about events, feelings, states: back up with evidence
4. infer characters’ feelings, thoughts and motives, giving more than one piece of 
5. evidence to support each point made. They can draw evidence from different places across the text




	Prediction: Content Domain 1e & 2e
	EYFS
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	
	 ELG: Comprehension 
Anticipate – where appropriate – key events in stories; 
What might happen at the end of the story? What might happen in the story?  
What might happen next? 

	1. predicting what might happen on the basis of what has been read so far in terms of story, character and plot  
2. make simple predictions based on the story and on their own life experience. 
3. begin to explain these ideas verbally or though pictures.
	1. predicting what might happen on the basis of what has been read in terms of plot, character and language so far
2. make predictions using their own knowledge as well as what has happened so far to make logical predictions and give explanations of them
	1. justify predictions using evidence from the text.
2. use relevant prior knowledge to make predictions and justify them.
3. use details from the text to form further predictions.
	1. justify predictions using evidence from the text
2. use relevant prior knowledge as well as details from the text to form predictions and to justify them
3. monitor these predictions and compare them with the text as they read on
	1. predicting what might happen from details stated and implied
2. support predictions with relevant evidence from the text
3. confirm and modify predictions as they read on
	1. predicting what might happen from details stated and implied 
2. support predictions by using relevant evidence from the text 
3. confirm and modify predictions in light of new information

	Explaining: Content Domain 1b & 2f, 2g, 2h 
	ELG: Listening, Attention & Understanding 
 - Listen attentively and respond to what they hear with relevant questions,  
comments and actions when being read to and during whole class discussions  
and small group interactions; 
- Make comments about what they have heard and ask questions to clarify their  
understanding; 

	1. give my opinion including likes and dislikes.  
4. link what they read or hear to their own experiences   
5. explain clearly my understanding of what has been read to the them
6. express views about events or characters
	1. explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for themselves
2. express my own views about a book or poem
3. discuss some similarities between books
4. listen to the opinion of others
	1. discussing the features of a wide range of fiction, poetry, plays, non-fiction and reference books
2. identifying how language, structure, and presentation contribute to meaning of both fiction and non-fiction texts
3. recognise authorial choices and the purpose of these
	1. discussing words and phrases that capture the reader’s interest and imagination 
2. identifying how language, structure, and presentation contribute to meaning
3. recognise authorial choices and the purpose of these
	1. provide increasingly reasoned justification for my views
2. recommend books for peers in detail
3. give reasons for authorial choices
4. begin to challenge points of view
5. begin to distinguish between fact and opinion
6. identifying how language, structure and presentation contribute to meaning 
7. discuss and evaluate how authors use language, including figurative language, considering the impact on the reader
8. explain and discuss their understanding of what they have read, including through formal presentations and debates.
	1. provide increasingly reasoned justification for my views 
2. recommend books for peers in detail  
3. give reasons for authorial choices 
4. begin to challenge points of view 
5. begin to distinguish between fact & opinion 
6. identifying how language, structure and presentation contribute to meaning 
7. discuss/evaluate how authors use language, inc. figurative language, considering the impact on the reader 
8. explain and discuss their understanding of what they have read, including through formal presentations and debates. 
9. distinguish between fact, opinion and bias explaining how they know this.



	Retrieval: Content Domain 1b & 2b 
	EYFS 
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	
	ELG: Comprehension 
Demonstrate understanding of what has been read to them by retelling stories  
and narratives using their own words and recently introduced vocabulary; 
What did you find out?  
What can you see on the front cover? 


	1. answer a question about what has just happened in a story
2. develop their knowledge of retrieval through images   
3. recognise characters, events, titles and information.   
4. recognise differences between fiction and non-fiction texts.
5. retrieve information by finding a few key words. 
6. Contribute ideas and thoughts in discussion
	1. answer a question about what has just happened in a story
2. develop their knowledge of retrieval through images   
3. recognize characters, events, titles and information.   
4. recognize differences between fiction and non-fiction texts.
5. retrieve information by finding a few key words.
6. Contribute ideas and thoughts in discussion
	1. use contents page and subheadings to locate information 
2. learn the skill of ‘skim and scan’ to retrieve details. 
3. begin to use quotations from the text.
4. retrieve and record information from a fiction text.
5. retrieve information from a non-fiction text
	1. confidently skim and scan texts to record details,
2. using relevant quotes to support their answers to questions
3. retrieve and record information from a fiction or non-fiction text
	1. confidently skim and scan, and also use the skill of reading before and after to retrieve information. 
2. use evidence from across larger sections of text
3. read a broader range of texts including myths, legends, stories from other cultures, modern fiction and archaic texts
4. retrieve, record and present information from non-fiction texts
5. ask my own questions and follow a line of enquiry.
	1. Children confidently skim and scan, and also use the skill of reading before and after to retrieve information using evidence from across whole chapters or texts 
2. Read a broader range of texts including myths, legends, stories from other cultures, modern fiction, plays, poetry and archaic texts. 
3. Retrieve, record and present information from a wide variety of non-fiction texts. 
4. Ask my own questions and follow a line of enquiry.

	Summarise/Sequence: Content Domain 1c & 2c 
	Comprehension  
Demonstrate understanding of what has been read to them by retelling stories  
and narratives using their own words and recently introduced vocabulary; 

Can you order these parts of the story?  What happened first, next….? 
	1. retell familiar stories orally e.g fairy stories and traditional tales     
2. sequence the events of a story they are familiar with    
3. begin to discuss how events are linked

	1. discuss the sequence of events in books and how items of information are related. 
2. retell using a wider variety of story language. 
3. order events from the text.
4. begin to discuss how events are linked focusing on the main content of the story.
	1. identifying main ideas drawn from a key paragraph or page and summarising these
2. begin to distinguish between the important and less important information in a text. 
3. Give a brief verbal summary of a story.
4. Observe and learn from teachers beginning to model how to record summary writing 
5. identify themes from a wide range of books
6. make simple notes from one source of writing
	1. use skills developed in year 3 in order to write a brief summary of main points, identifying and using important information
2. identifying main ideas drawn from more than one paragraph
3. identify themes from a wide range of books
4. summarise whole paragraphs, chapters or texts
5. highlight key information and record it in bullet points, diagrams, maps etc
	1. summarising the main ideas drawn from more than one paragraph, page, chapter or the entire text identifying key details to support the main ideas.
2. make connections between information across the text and include this is an answer.
3. discuss the themes or conventions from a chapter or text
4. identify themes across a wide range of writing
	1. summarise information from across a text and link information by analysing and evaluating ideas between sections of the text. 
2. summarising the main ideas drawn from more than one paragraph, identifying key details to support the main ideas 
3. make comparisons across different books. 
4. summarise entire texts, in addition to chapters or paragraphs, using a limited amount of words or paragraphs.
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